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Abstract. The article is dedicated to the pressing necessity of elaborated preparation of EFL 
teachers to help students to acquire listening skills. Researches prove the importance of controlled 
listening to reach the best results in teaching oral comprehension. The author focuses attention on 
the listening stages and offers some suggestions and a range of exercises to facilitate the work with 
recordings for low-level students. 
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Introduction. 

Learning a foreign language means mastering a complex system and acquiring 

all the skills: speaking, listening, reading, writing, its vocabulary and grammar. These 

skills are interconnected, i.e. improving in one of them leads to improvement in the 

others, as well. Thus, listening and speaking go hand-by hand in everyday 

communication. It is impossible to interact without listening which makes listening 

comprehension one of the most important skills students should be taught in English 

as a foreign language (EFL) classroom. Thanks to the unlimited access to any 

resources via the Internet and real communication, students have the opportunity to 

listen to, interact, exchange experience and cooperate with English native speakers. 

Hence, it is no surprise at all that today the focus of many methodologists is on 

the ways and techniques to be applied in teaching EFL learners to understand native 

English speech and on the necessity of selecting effective listening materials and 

preparing supplementary materials [1; 2; 3; 4]. 



However, despite being wide-spread and considered an international language, 

the oral language constitutes a great problem for EFL students as it is difficult for the 

majority of them to comprehend it when interacting with native speakers or watching 

movies in the original without subtitles. Thus, listening comprehension of foreign 

speech is a crucial problem for many students that confirms the pressing need in 

researching it. 

The greatest problem the author experienced on her own is that in schools of 

Ukraine, EFL teachers do not usually pay attention to listening comprehension and 

use it as a way of testing listening skills quite rarely. Many schools still have no 

equipment to play the recordings on; moreover, some teachers do not consider it 

necessary to turn to this activity and pay attention only to developing reading, 

translation and grammar skills of their learners. All these factors and many others add 

to the problem: when learners encounter a real foreigner or listen to a native speaker 

online, they get lost in the woods of sounds and unknown words.  

Paraphrasing a famous proverb “Forewarned is forearmed”, it is possible to say 

pre-taught is forearmed because “as you sow you shall mow”. Taking into 

consideration said above, it is necessary to determine obstacles on the way to full 

comprehension to find some techniques and methods of their resolving. It can be 

cleared only in case mutual efforts – professional skills, teaching techniques and up-

to-date equipment of a teacher and a strong motivation of a student – are combined. 

Body of the text. 

The initial task of teachers in EFL classroom is to prepare recordings, follow-up 

exercises and to tune students to work. If EFL students’ level is rather low for them to 

listen and understand even the general contents of recordings, a teacher may set 

easier goals, such as listening for sounds, for the intonation or general mood. It is an 

interesting experience to let your students try and imitate the speech pronouncing 

words after the speaker or to ask them to define how many words there are in the 

sentence or which words are stressed. The idea is to help them feel the language, 

understand how to single out some words out of the fluent speech.  



The classroom environment itself should help students concentrate on the 

recording: they should be relaxed and concentrated, and fully understand their task, 

not to be distracted by any other sounds, additional information not connected with 

the listening task, or any “thoughts” or “hints” that arise in the process of listening. A 

teacher may also ask them to pay attention to what is not said but can be felt in the air 

such as relationships between the speakers. It is possible even to play a guessing 

game on the pre-listening stage: to switch off the sound, watch the video and guess 

the characters, relations of the people, possible topic of conversation, their emotional 

status etc. 

There is an abundance of videos on the internet on any topic. Still, many of them 

are irrelevant due to faltering or speedy speech. It is preferable to choose educative 

videos from trustable resources such as BritishCouncil.org, TalkEnglish.com or 

ExamEnglish.com where all the materials are subdivided according to the level of 

learners. In fact, these platforms offer prepared post-listening exercises which 

facilitate the work of a teacher. 

It is also essential to forearm students to be ready to the comprehension of two 

most widely used variants of English – British and American ones. Elllo.org is a very 

helpful resource for getting students prepared to American English and to different 

accents, as well. What is more, they provide a teacher with a so-called Box of free 

worksheets to the videos. They comprise full scripts of the videos with gaps to be 

completed in the process of listening or as a post-listening activity if to attach the list 

of words omitted in the text.  

It is very important to choose recordings carefully, keeping in mind that the 

majority of students have quite a low level of language and the first reason that 

causes difficulties in comprehension is the speed of foreign speech. Domestic 

scientist O.V. Ishchenko having subdivided speech rate into low, moderate and fast, 

carried out a research testing 100 volunteers and found out that Ukrainians consider 

speech rate of  up to 4,5 syllables per second to be low; from 4,5 to 6,5 syllables per 

second – moderate and from 6,5 up to 12 syllables per second – fast [5, p.111]. He 



determined that the typical moderate rate of Ukrainian speech is 5.5 syllables per 

second [5, p.118]. 

The fact that English belongs to the group of speedy languages have recently 

been also proved by the research of the scientists of the university of literature, 

languages, and human and social sciences – Universite Lumiere Lyon 2. In terms of 

“A Cross-Language Perspective on Speech Information Rate” study, Dynamics of 

Language research center specialists carried out an experiment with 59 native 

speakers of English, French, German, Italian, Japanese, Mandarin, Spanish and 

Vietnamese. These volunteers were given the same text translated into their mother 

tongues to read at a usual speed. Thus, it was found out that English is spoken at an 

average rate of 6.19 syllables per second [6]. 

In view of this, the interval between the fast speech rates in Ukrainian and 

English is approximately 1 syllable per second that is, in fact, not that big. Actually, it 

is a combination of factors together with speech rate that impede comprehension. The 

quality of the sound matters, i.e. the source of the sound, as well as any sound factors 

distracting attention. So, when in the EFL classroom, a teacher should be very 

attentive to choose recordings of a high quality at a moderate speed comprehensible 

for the listeners. 

In a similar way like starting lessons with warm-up and finishing with cool-

down activities, listening comprehension must be furnished with thoroughly 

elaborated pre- and post-listening exercises. 

Having prepared appropriate materials for listening, the next step on teacher’s 

list is to work out pre-listening exercises to the chosen recording. In real life, a 

listener can usually predict the topic of conversation so some warmers may be used 

instead to facilitate future listening stage such as: 

1. Read the title of the text and guess the contents. 

2. Look at the picture. Where are the people? What are they doing? 

3. Look at the words. What topic are they connected with? 



4. Offer words related to the topic … (students create a mind map, i.e. “a visual 

record of new vocabulary, or other content”) [7]. Exercises 3 – 4 may help them 

predict the context and listen for gist 

5. Read the questions before listening and answer them after listening the 

recording (When? How many? Where?-questions may help listeners predict the 

context and get ready to the possible information and listen to the details). 

Having coped with a pre-listening stage and explained words which can 

significantly influence understanding of the contents it is time to precede to the 

listening itself. According to A. Zilberman, there is also one more influential aspect 

which makes listeners tune out of the speech. The challenge of listening to foreign 

language makes an unprepared listener’s brain (although subconsciously) try and 

translate every word heard into their mother tongue which results in reduction of 

speed of listening comprehension and some delay in receiving further information 

[8]. For this reason, students should be explained to concentrate firstly at the relevant 

information that was discussed during the pre-listening stage and not to try and 

understand every word in the recording. 

Post-listening exercises are a powerful means to understand how good students 

are at listening comprehension. They serve to check their level of understanding 

English which may further help their teacher to determine their skills and if needed 

change the material according to their level. For the students of elementary to 

intermediate level it is strongly suggested to have a podcast of the recording. The 

tasks may be as follows: 

I. With the script.  

1. Read the whole text and determine the main idea of the video. 

2. Answer True/False questions. 

3. Answer questions to the text. 

II. Without the script.  

4. Listen to one sentence of the text and fill in the gaps. 

5. Listen to one sentence of the text and put it down. 



For example, cadets of Civil Protection and Fire Safety may be offered to watch 

a part (1 minute) of the video about the life and activities of London Fire Brigade in 

which a firefighter tells about his work [9].  It is a good idea to start with a warm-up 

asking everyone to present themselves as if they work at some fire station and tell 

how long they have served for it. Then the usual causes of fire may be discussed with 

a special focus on smoking in the bed hazards and the importance of installing 

smoking alarms. To facilitate understanding, write out some content words and 

phrases, e.g. fire safety and fire prevention, increased calls for fires, working smoke 

alarm. Before letting them listen to the video for the first time, recall the learners to 

concentrate on recognizing the terms and ideas mentioned in the previous discussion 

to get the general idea of the episode. Ask them to listen to a part of the recording to 

find out the name, profession, place of work and working experience of the speaker. 

Thus, discuss and watch it in short episodes showing subtitles if necessary. Having 

worked out all the video, open the subtitles and let them listen to the whole episode to 

give them a taste of self-confidence when they see that they can now understand 

native speaker much better than initially. To reinforce the knowledge, the full script 

may be displayed on the screen so that they can read and translate it. It is possible to 

do “complete the gaps” task, as well, to train the memory. A teacher may also offer to 

prepare retelling of the episode as a part of their homework. 

The importance of using teaching strategies in listening comprehension can be 

proved by the results of the experiment with Korean high school students. 46 students 

had 3 hours per week listening classes for one month. Half of the group, called 

experimental, was provided with lessons based on teaching strategies in listening 

comprehension which included “listening for the main idea, listening for details, 

listening for specific information, listening for numerical information, listening with 

inferences, listening for cause and effect” [10, p. 989]. In the last listening test the 

experimental group students scored 6.4 for their listening skills, while the other half 

got only 3.6 points. Thus, employing different strategies is obviously and objectively 

valuable and worth trying to reach the best outcome in teaching oral comprehension. 

Conclusions 



According to Jane Willis, ”Students need to learn how to listen, and to get the 

chance to listen to different types of English, so they will be able to listen with 

understanding to spoken English outside the classroom” [11, p.135]. The work at the 

lesson must be organized so that students can have access to acquiring proficient 

skills – be able to talk, write and read, and, of course, comprehend oral information 

and communicate with native speakers. To master oral comprehension, an EFL 

teacher should perform a reconnaissance work tailored to all factors which may 

hinder the process of teaching. An elaborate choice of recordings must be conducted 

with due account for the speech rate, for it, when multiplied by unknown words and 

insufficient ability to predict, not to create an obstacle on the way to comprehension. 

However, the most significant, is the preparation of supplementary materials: pre-

listening tasks because they are the best way to quickly place students in the context, 

pre-teach new vocabulary and/or grammar and facilitate understanding the idea of the 

recording and, of course, though time-consuming, post-listening exercises which help 

to understand how good students are at the perception of the general idea and details. 

Just as a good beginning makes a good end, so laying the groundwork for the future 

successful comprehension of English speech is also a highly valuable part of EFL 

teachers’ work. 
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Аннотация. Автор статьи поднимает проблему обучения аудированию английской 

речи студентов высших учебных заведений неязыковых факультетов Рассматриваются 
экстралингвистические факторы, способствующие лучшему погружению студентов  в тему 
аудиозаписи. При работе со студентами неязыковых факультетов необходимо 
сконцентрировать внимание на разработке материалов, которые будут служить 
поддержкой, окольцовывая аудирование. Задача преподавателя состоит в обеспечении 
слушателей высококачественными аудиозаписями, выполненными исключительно 
носителями языка, и подборкой ряда заданий, позволяющих оценить степень понимания 
прослушанного материала для дальнейшего повышения уровня восприятия на слух 
иностранную речь.  

Ключевые слова: обучение английскому языку как иностранному, студенты 
неязыковых факультетов, обучение аудированию, подготовительная работа, 
дополнительные материалы. 
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